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I would like to thank Frohar and the Evelyn Oldfield  Unit for inviting me to contribute 

to the launch of this excellent resource. 

 

There are many reasons to promote this website and the teaching materials: 

 

·  They are easy to access, even for less fluent readers as key resources are 

differentiated  

·  They are impressive in the way they have been thought through as a 

programme of lessons for key stage 3 and they are organised into schemes of 

work that schools can quickly integrate into their planning. They could also 

easily support a special package of lessons for Refugee Week. 

·  They are clearly explained and teachers will find that a lot of the thinking and 

noting about what to prepare, what to do, how to do it and what resources are 

needed has been done for them 

·  The five lessons cover activities to build empathy and understanding of the 

experiences of refugees, tackle myths and prejudice, develop critical 

awareness of dominant media discourse and develop awareness of the 

valuable contributions made by refugees to their host countries.  

·  The materials include clarity about how each lesson links to the national 

curriculum. In fact a few weeks of citizenship, history, geography and history 

studies can be quickly downloaded from this website. 

 

However there are other fundamental reasons why I wish to encourage use of these 

materials.  

 

1. The first is that the materials connect our young people to voices whose 

stories are not easily heard, and justice demands that they should be. This is 

because our asylum system is deeply flawed and we need not just politicians now, 

but also our younger generation, to commit to change it. �The pack connects pupils to 

the stories on the refugee stories website which provide a wealth of first-hand 

experience brought further to life by an audio facility. We can hear and read about 

the unimaginable losses and privations many endured: Faiza’s separation from her 

family on the border with Ethiopia, the barreness and inhospitality of Tesfay’s first 



accommodation in Peckham. And how Mohammed’s battle for immigration status 

restricted his whole life. 

 

In the last decade there have been 6 major pieces of legislation, together with a 

whole raft of punitive regulations and directives, that have further eroded the rights 

and support available to asylum seekers and refugees in the UK.  Here’s a 

consequence for you to digest: 

 

 

 

 

 

 

 

 

 

 

 

�  Thousands of removals of asylum seekers each year, many to countries that 

are universally regarded as perpetrators of human rights violations on a 

massive scale 

�  Around 2,000 children detained in the UK each year and held in prison like 

conditions  

�  Asylum seeker children living in dirty, unsafe and overcrowded conditions and 

in constant fear of being returned to unsafe countries 

 

2. Secondly the materials help us counter myths and anti-refugee racism that all 

too readily flourish in our schools and wider community. Attacks on refugees have 

intensified since 9/11 (2001) and 7/7 (2005). Research in 2005 examined the views 

of young people between 11 and 21. Refugees and asylum-seekers were prominent 

amongst groups identified as being 'disliked'. Other groups identified were other 

newly arrived communities, for example 'Portuguese'. 'Asians', 'Muslims', 'Afghans', 

'Iraqis’. DfES research in mainly white schools has found that 25 per cent of the 



minority ethnic pupils in the sample had experienced racist name-calling within the 

previous seven days. 

 

Our children are acutely aware of this and the  

dominant negative publicity about asylum seekers 

 and so these materials that are designed to  

support schools tackle anti-refugee racism  

are particularly welcome.   

 

On the website refugees talk powerfully about  

the discrimination they face. For example Ilona  

talks about the anti-Roma prejudice she has 

 encountered in the UK and Mentor talks  

about how sometimes he prefers not to say  

he is a refugee. Linking to refugees’ personal experiences  

is vital.  

 

3. Thirdly these materials help our young people to learn about the reasons for 

forced migration and the mass movements of peoples across the globe. They 

develop awareness that helps equip pupils with the knowledge they need to function 

successfully in a diverse global society and economy. 

 

On the website Jorge Salgado states: ‘We came here because other countries 

intervened there and produced such a state that we were unable to continue our 

normal life there  and that HAS to be understood when people in Britain speak about 

‘why we are accepting many refugees’. 

 

As Adam Hochschild states in his opus about the campaign to end the slave trade: 

The challenge for anyone who cares about social justice is making connections 

between the near and the distant. The refugee stories website and teaching 

materials give us the opportunity to reflect together on the suffering our communities 

have both inflicted and endured and bring global realities right to our door. 

 

3. How many refugees were there in 
the world in 2007?

• A 12 million

• B 8 million

• C 4 million

Correct answer: A

The United Nations think that there 
were almost 12 million refugees in the 

world by the end of 2007.



4. Fourthly these materials support children’s genuine enquiry into their place in 

the world and their belonging.  Many children in schools themselves come from a 

refugee background and several of the voices documented on the website connect 

powerfully with issues that will also occupy our pupils. For example Mehabat’s 

thoughts about her mixed identities, and Sihel’s adoption of her new country. 

 

The section on recognising refugees’ 

contributions is particularly exciting.   

The materials can help us support our 

children and young peoples’ positive 

identities and celebrate the contribution 

of refugees to our community. I found 

the stories inspiring. The materials 

include accounts of Asmeret’s winning 

the Pride of Britain GMTV carer of the 

year award, Abdul’s football team management, Paul’s success in local politics, 

Hameed’s achievements in architecture, Tung’s success in business, Mehabat’s 

community work and much more. There’s also the sheer resilience of all those 

whose stories are captured on the website. The commitment of so many of them for 

example, despite the adversity they experience, wanting to devote their lives and 

training to helping others.   

   

So the resource is welcome. The resource is timely too. It should attract schools who 

are concerned to improve their race equality and community cohesion outcomes. 

The resource rightly highlights its link to the citizenship curriculum. Over the past 

decade the government has presented citizenship education as the main means by 

which the equalities, particularly racial equality, might be promoted in the school 

curriculum in England. In more recent years it has also seen citizenship education as 

a means of promoting community cohesion. This means teachers and schools not 

only play a key role in supporting the transmission of dominant perceptions of 

national identity, but also in engaging with the tensions and contradictions between 

local and national perceptions. I believe that teachers need therefore to respond to 

the need to foster positive identities amongst their school communities by engaging 

with pupils’ and their communities’ experiences of injustice. By raising awareness 



about refugees and promoting their participation teachers can better prepare young 

people in today’s Britain to live together in contexts of diversity and inform critical 

perspectives on diversity and prejudice. 

So the resource extends our curriculum and provides us with tools to counter 

prejudice and promote good relations and understanding between different groups. 

But let’s not stop at this resource. Changing attitudes is more than producing lessons 

on cultural diversity or refugees. Let’s use the opportunity the resource gives us to 

seek real audiences for the stories our young people also wish to offer about 

themselves, about managing transition and different cultural habitats, about the 

world they experience and wish to develop. 

I am sure all those who contributed their testimony agree that their stories represent 

those of millions of others whose accounts cannot be heard. Let us think of the many 

today, of the millions who have something to tell the next generations so that 

somehow we can become better. To finish, let me mention what Sihel says. She 

states ‘I feel a Londoner, yes totally….I don’t fit in back home….we opened our eyes 

here. We feel like this is our house. We went through everything here’.  

 

This indeed is Sihel’s home. Her struggle warrants not only citizenship, but also our 

attention. This website resource of personal testimony conveys this to me and 

hopefully, through the pack, also to children and young people in schools across the 

country. 

 


